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PARENTS AND CHILDREN





THE SIMPLE VIEW OF READING

             Reading

Word 
Recognition

Listening 
Comprehension



WORD READING 
VS
LISTENING 
COMPREHENSION



‘ACTIVE’ 
VIEW OF 

READING

(DUKE & 
CARTWRIGHT, 2021)



WORD READING IS THE 
ABILITY TO ACCURATELY 
TRANSLATE PRINTED LETTER 
PATTERNS INTO SPOKEN 
WORDS



LISTENING COMPREHENSION IS 
THE ABILITY TO UNDERSTAND 
SPOKEN LANGUAGE



LISTENING OR LANGUAGE 
COMPREHENSION?

• Used interchangeably 
because they are the 
same on construct 
(LARRC, 2017)

• But measured differently



LANGUAGE IS THE CONDUIT 
TO KNOWLEDGE 
ACQUISITION



SIMPLE VIEW CONCLUSIONS

•Both components need to be considered 
when thinking of “reading” 

(Hogan et al., 2014)



LANGUAGE SUPPORTS 
READING



LANGUAGE

LANGUAGE

Phonology

Grammar 
& 

Semantics
Pragmatics

Word Reading

Listening 
Comprehension

Form = sounds

Use = social

Content = vocabulary 
& grammar

Hogan, 2022
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SUBGROUPING DEVELOPING READERS

•Poo readers are not all the same…

•Simple view can be used to subgroup poor 
readers based on individual differences



SUBGROUPS 



DEVELOPING READER SUBGROUPS
(CATTS, HOGAN, & ADLOF, 2005; CATTS, HOGAN, & FEY, 2003)
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DYSLEXIA IS A WORD-READING DIFFICULTY



FACTS ABOUT DYSLEXIA 

•Neurdiversity
•~1 in 10 children
•Key difficulties in phonological (sound) and 
orthographic (letter) processing

•Laws have led to screening, teacher education, and 
more 

(Snowling, 2019)
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DEVELOPMENTAL LANGUAGE DISORDER

•Developmental Language Disorder is when a 
child or adult has difficulties talking and/or 
understanding language



THE FACTS ABOUT DLD

•Neurodiversity
•~1 in 10 children
•Hallmarks are difficulty learning new words and 
remembering them (vocabulary) and grammar 
learning & use

•Limited awareness
(McGregor, 2020)



DLD FACTS

https://radld.org/wp-conte
nt/uploads/2019/04/DLD-F
act-Sheet-English.pdf
• Translated in 20 

languages!!!
https://radld.org/about/dl
d/dld-fact-sheet/

https://radld.org/wp-content/uploads/2019/04/DLD-Fact-Sheet-English.pdf
https://radld.org/wp-content/uploads/2019/04/DLD-Fact-Sheet-English.pdf
https://radld.org/wp-content/uploads/2019/04/DLD-Fact-Sheet-English.pdf
https://radld.org/about/dld/dld-fact-sheet/
https://radld.org/about/dld/dld-fact-sheet/


HOW DOES LANGUAGE DEVELOPMENT 
PROGRESS IN CHILDREN WITH DLD?

A train leaving the station late…the 
trajectory and sequence is very similar, 
but there are persistent delays 
-Mabel Rice



WHAT DOES DLD LOOK LIKE IN THE 
CLASSROOM? 

SHY, HESITANT, DROPS 
SENTENCES, UNCLEAR 

STORIES, LOOKS TO PEERS 
FOR ANSWERS

MISLABELED AS 
UNCOOPERATIVE, 

MISCHIEVOUS, EMOTIONAL, 
AND UNINTELLIGENT

OFTEN CO-OCCURS WITH 
READING, MATH, AND 
GENERAL ACADEMIC 

DIFFICULTIES 



WHY ISN’T DLD BETTER KNOWN? 

It affects approximately 1 in 10 children! (Tomblin et al., 1997)

It has been called by many names: 
https://dldandme.org/terminology/

https://dldandme.org/terminology/




A STORY

DD
Developmental 
Delay

SLD
Specific 
Learning 
Disability

Speech & 
Language 
Impairment

SLI
Where does DLD fit? 

Developmental Language Disorder
Diagnosis

Labels used to qualify for services

Georgan, Archibald, & Hogan, 2023



ADVOCACY PAYING OFF…



DLDANDME.ORG





Developmental 
Language Disorder 

(DLD) Awareness Day 
Oct 18, 2019

radld.org

2020: Oct 16
2021: Oct 15
2022: Oct 14
2023: Oct 20
2024: Oct 18



The Reading League Journal, 2022 International Literacy Association, 2021
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Catts, Hogan, & Adlof, 2005



CUMULATIVE 
RISK

Catts, H. W., & Petscher, Y. 
(2022). A Cumulative Risk and 
Resilience Model of Dyslexia. 
Journal of Learning Disabilities.
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https://www.ncbi.nlm.nih.gov/pubme
d/30458538

https://www.ncbi.nlm.nih.gov/pubmed/30458538
https://www.ncbi.nlm.nih.gov/pubmed/30458538


IMPLICATIONS

Need to assess both word 
reading and language 
abilities
• Samples of children with dyslexia 

also include those with DLD
• Samples of children with DLD also 

include those with dyslexia

Can’t ignore DLD when 
serving those with dyslexia



DEVELOPMENTAL LANGUAGE 
DISORDER + RISK FOR ____

• Dyslexia (30-50%) (Adlof & Hogan, 2018)
• ADHD (Redmond, 2011; Redmond et al., 2015; Redmond & Ash, 

2014)
• Speech (Goffman et al., 2023; McGregor et al., 2023)
• Fine Motor (Hill, 2001; McGregor et al., 2023)
• Gross Motor (Hill, 2001; McGregor et al., 2023)
• Social-emotional (Redmond, 2011; Redmond et al., 2015; 

Redmond & Ash, 2014)



Catts & Hogan (2021). Dyslexia: An ounce of 
prevention is worth a pound of diagnosis, The 
Reading League Journal



BACK
51



Komesidou & Hogan, 2020, IDA perspectives



IMPLICATIONS OF LONGITUDINAL 
DATA ON SIMPLE VIEW

•Separate skills
•Need to stimulate both
•Early identification of both word reading and 
listening comprehension

53



Komesidou & Hogan, 2020, IDA perspectives



#GOALS 
1. routine screening (and testing) for word reading 
difficulties (dyslexia) and language comprehension 
difficulties (DLD), 
2. evidence-based instruction in both word reading 
and language comprehension for all children,
3. developmentally appropriate instruction across the 
grades,
4. Build an understanding of neurodiversity and the 
whole child



WE HAVE MANY FINDINGS.
 
BIG OUTSTANDING 
QUESTION IS HOW BEST TO 
IMPLEMENT IN SCHOOLS



MGH Institute of Health 
Professions

CONTEXT MATTERS!

57



Komesidou, R. & Hogan, T.P. 
(2023). A generic 
implementation framework for 
school-based research and 
practice. Language, Speech, 
and Hearing Research Services 
in Schools, 54, 1165–1172.

OSF | The Generic Implementation Framework for 
School-based Research and Practice Toolkit 
(Komesidou & Hogan, 2023)

58

https://osf.io/evu5r/
https://osf.io/evu5r/
https://osf.io/evu5r/


WE NEED TWO MTSS APPROACHES – 
ONE FOR WORD READING 

AND ONE FOR LANGUAGE COMPREHENSION

Evidence-Based 
Classroom Reading 
Instruction (Tier 1) 

Quality Small group 
support 
(Tier 2)

IEP (Tier 3)

Screening of 
all  (Tier 1) 

Progress Monitoring
(Tier 2)

Testing 
(Tier 3)



DLD: COMMON, BUT HIDDEN, DISORDER
•Only ~20% of children with DLD are identified in early 
childhood / early elementary school see Adlof & Hogan, 2019 for review

• Over half a million kindergartners this year in US! 

•Who is identified? (Wittke, Spaulding, & Schechtman, 2013)
•Those with overt difficulties (ADHD, Dyslexia, SSD)
•Those who have mothers with high SES

SOCIAL JUSTICE 
ISSUE



30 YEARS LATER…

DLD only: 26% concern; 30% SPED service 
DLD + Dyslexia: 24% concern; 44% SPED service

DLD only 
n = 24

DLD + Dyslexia 
n = 38



WHY AREN'T SCHOOLS SCREENING FOR DLD?

https://dldandme.org/school-language-screening/



MOST LATE EMERGING POOR 
READERS ARE ACTUALLY 

LATE IDENTIFIED 
Catts et al., 2012; Petscher et al, 2017



LATE EMERGING POOR READERS IN 5TH 
GRADE HAD POOR LANGUAGE 
AS EARLY AS 30 MONTHS! 
(PETSCHER ET AL., 2017)



EARLY TESTS OF 
READING 
COMPREHENSION 
ARE ACTUALLY 
WORD READING 
TESTS



https://journals.sagepub.com/doi/full/10.1177/2372732219839075



HTTPS://OSF.IO/CAJP5/





DLD DIAGNOSTICS TOOLBOX
HTTPS://WWW.UWO.CA/FHS/LWM/NEWS/2020/06_24_BLOGINTRODUCTION.HTML



SUPPORTING 
CHILDREN 

WITH DLD IN 
CLASSROOMS

Ensure Ensure language is assessed

Collaborate Collaborate with speech-language 
pathologists 

Share Share information about DLD

Point out Point out strengths

Facilitate Facilitate peer interactions

Use Use visuals and print

Break down Break down complex language



DLDANDME RESOURCES



CHECK OUT MY 
TWITTER ACCOUNT 
FOR UPDATES

SLIDE CREDIT: 
SHAYNE PIASTA, 
OSU



LONG-TERM GOALS

1. Identify dyslexia and DLD (assessment)
2. Provide them support to succeed (intervention)

Within a school context

We need higher dosage of quality word reading and 
language stimulation across the grades for all 
children! 



CHALLENGES/OPPORTUNITIES

• How to identify dyslexia & DLD when tests are culturally and 
linguistically biased

• How to ensure the label is helpful and not harmful
• How to continue to advocate while acknowledging that we are 

still learning how best to support these children
• How to work together to ensure what we do is what is needed and 

impactful
• No research about me without me!

• Work that will ‘stick’ in the schools



LISTEN TO THOSE WHO HAVE THE 
LIVED EXPERIENCE

• https://www.youtube.com/watch?v=tQ-s02HWLb0

• https://www.youtube.com/watch?v=KrOISXtCgVA&t=4s

• https://www.youtube.com/watch?v=lsujzcxsDJ4

https://www.youtube.com/watch?v=tQ-s02HWLb0
https://www.youtube.com/watch?v=KrOISXtCgVA&t=4s
https://www.youtube.com/watch?v=lsujzcxsDJ4




THANK YOU & GOOD LUCK! 

CHANGE THE WORLD 

ONE CHILD AT A TIME… 

Email: thogan@mghihp.edu
Twitter: @tiffanyphogan
Web: http://www.mghihp.edu/sail-lab/
Facebook: sailliteracylab
Instagram: @seehearspeakpodcast
Podcast: seehearspeakpodcast.com
DLD information: dldandme.org


